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ABSTRACT 
 
The objective of this research is to find out the effectiveness of field trip 
technique in improving the students’ ability in writing descriptive text. The 
writer applied a quasi-experimental research design which involved 
experimental group and control group. The population of this research was 
the tenth grade students of SMA Negeri 2 Bungku Tengah and the sample 
was XA and XC consisting of 25 students for each class. The researcher 
applied purposive sampling technique. The research instrument used to 
collect the data was test. The pretest was administered to measure the 
students’ ability in writing descriptive text before the treatment and the 
posttest was administered to measure the students’ ability after the treatment. 
The data gathered from the test was analyzed statistically. The result of data 
analysis shows that the hypothesis of the research was accepted by regarding 
to analysis that the tcounted (9.331) was greater than the ttable (2.011). The 
degree of freedom (df) of the table is Nx + Ny – 2 = 25+ 25 – 2 = 48 with the 
level of significance at 0.05. It means that field trip technique can improve the 
students’ ability in writing descriptive text. 
 
Keyterms: Improving; Writing Ability; Descriptive Text; Field Trip 
Technique. 
 
Tujuan penelitian ini adalah untuk mengetahui keefektifan teknik karyawisata 
untuk meningkatkan kemampuan siswa dalam penulisan teks deskriptif. 
Penulis menerapkan desain penelitian quasi-experimental yang melibatkan 
grup eksperimen dan grup kontrol. Populasi dari penelitian ini adalah 
seluruh kelas X SMA Negeri 2 Bungku Tengah dan sampelnya adalah kelas 
XA dan kelas XC yang masing-masing terdiri dari 25 siswa. Penulis 
menggunakan teknik purposive sampling. Instrumen penelitian yang 
digunakan adalah tes. Pre-test diberikan untuk mengukur kemampuan siswa 
sebelum penerapan teknik, sementara post-test diberikan setelah penerapan 
teknik. Data yang terkumpul dari hasil tes dianalisa secara statistik. Hasil 
dari analisa data menunjukkan bahwa hipotesa dari penelitian ini dapat 
diterima dengan melihat hasil dari tcounted (9.331) lebih tinggi dari ttable 
(2.011). Derajat kebebasan (df) adalah Nx + Ny – 2 = 25+ 25 – 2 = 48 
dengan tingkat signifikan 0.05. Ini membuktikan bahwa penggunaan teknik 
karyawisata dapat meningkatkan kemampuan siswa dalam menulis teks 
deskiptif. 
 
Kata kunci: Meningkatkan; Kemampuan Menulis; Teks Deskriptif; Teknik 
Karyawisata 
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INTRODUCTION  
In learning English, there are four skills to be mastered. They are listening, 
speaking, reading and writing. Writing is very important in mastering English. It is a 
process to produce ideas, thoughts, and feelings into a written form. The students have to 
pay attention to the use language components as correctly as possible. They are including 
grammar, vocabulary, and the correct use of punctuations and other mechanics of writing. 
Through writing, the students can express their ideas and communicate with readers in 
written form, and those are the important factors which determine whether or not the 
readers will understand and catch what the writer conveys and expresses. 
Writing is a skill which is necessary to be developed. Therefore, in teaching writing 
the teacher needs an effective technique that can improve the students’ ability. Writing is a 
productive skill which relates to the way of generating and organizing the ideas. A 
sufficient skill is needed to produce a good written language as stated by Brown (2001:335), 
“Writing products are often the result of thinking, drafting, and revising procedures that 
require specialized skills, skills that not every speaker develops naturally”. It is rather 
difficult for the students to generate the ideas and start to writing. Sometimes, the teacher 
does not use an effective method or technique in teaching writing especially descriptive 
texts to encourage the students to write by exploring the ideas they have. The teaching and 
learning process of English frequently occur in the classroom, and it makes English 
language learners get bored with the teaching and learning process.  
Many tenth grade students of SMA Negeri 2 Bungku Tengah have problems in 
writing texts. There are some aspects relating to their problems in writing. The first aspect 
relates to organization. It is difficult for the students to organize ideas in order to make a 
good paragraph. Other aspects are grammatical errors and lack of vocabulary. Based on the 
observation, the students get confused in using adjectives. They often make mistakes by 
putting an adjective after a noun whereas it should be put before a noun because its function 
is to modify a noun. They also have some problems using English in delivering ideas. 
Furthermore, they often make mistakes related to the use of punctuation and capitalization. 
They also have difficulty to explore their ideas as well into written form. Those problems 
affect the students in the teaching learning process. They could not explore their ideas as 
well to write although the theme has been already determined clearly. Based on the 
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information obtained in the observation at SMA Negeri 2 Bungku Tengah, the researcher 
found similar problems discussed previously also happened in this school. The ability of the 
tenth grade students of SMA Negeri 2 Bungku Tengah in writing texts especially 
descriptive text is not satisfied yet. It happened because most of the students face some 
difficulties in composing paragraph into good texts. The difficulties in writing a good 
descriptive text are classified into four categories; the difficulties in term of content and 
organization, mechanic, grammar, and vocabulary mastery. 
 Therefore, to overcome the students' problems in learning English in writing 
descriptive text in particular, the teacher needs to teach writing by using technique or 
method which is effective for the students of senior high school to improve their writing 
ability. There are many techniques the teacher can apply to create a new atmosphere and the 
researcher considers that the problems in the students’ writing skill are important to be 
solved. The researcher wants to improve English writing skill by using field trip technique. 
Field trip is an excursion which is used by the teacher to complete certain study 
experiences and it is the integral part of school curriculum (Sagala, 2011:214). In teaching 
and learning process, the students need a new atmosphere. The teacher may take them out 
of classroom to visit some places or see objects that relate to the learning material. Field trip 
is a technique that provides students with real experience. Also, it provides students 
opportunities to have direct experience out-of-school life. 
According to Kartawidjaja (1988:44-46), there are three steps in using field trip. 
1) Planning phase which is done by teacher and students together. 
Field trip is the effect of need, because what is given in the class is not enough, so it 
needs direct observation. The objective of this activity should be discussed between the 
teacher and the students, so the students could choose the data which is relevant with what 
must be learned. 
The objective of field trip should always be oriented. The students must notice and 
learn everything that must be learned. The students’ attention will appear if there is the 
problem that must be solved. By using the directive, the students can see the matters which 
help to answer their questions and they have information about the problem which will be 
solved in their live next. 
The teacher should know the place which will be visited through pre study about the 
transportation such as what are needed and also the cost. The time must be determined. The 
trip might take the lesson time, but it might also take the time of another teacher. Therefore, 
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it needs to be treated between fellow teachers in order that there is no misunderstood 
between them. 
During planning phase which is conducted by students and teachers, it can be 
determined that the problems just can be answered by collecting the data and information in 
the field. It could provide the students with the real orientation and also help them to focus 
their attention to something that must be seen. The problems must be informed so the 
students can be understood. The students must be trained not only the things that they often 
see, but also the things that is strange by them, the same and the new thing, and also the 
same and the different things. The writing descriptive task will encourage the students to 
search and make a note about the feature and the whole parts of the object, for example a 
specific place. The students must observe and make a note about the circumstance and the 
condition there. 
Making a good note is making a note what they have seen that is appropriate with 
the purpose. The students will be familiar bring the notes which easy to bring so they could 
note, what they have seen. The students can use what they have learned after they have 
collected and making notes what they have observed. Then, the students will be able to 
answer the questions and to solve the problems. Sometimes the questions arise so that it can 
encourage them to go to the field to search information. 
2) Conducting the training what is allowed or not when the field trip is held. 
Field trip is held by personal or each class. The trip might be a survey to focus 
something which was determined. The purpose of this activity is to give the concrete 
orientation to the students. They should know where they will go and what they should do. 
The teachers divide the students in some groups to do the observation in the field. They 
must discuss how to see everything that must be seen, how to do the observation, and how 
to make a note about what they have seen and learned. The students must also discuss to 
interpret what they have seen in the field so that they can understand the condition in the 
field briefly. 
3) Follow up the application what had learned to the next activities. 
Field trip will be effective if the activity result in the field will be discussed, 
evaluated, and there is continuity which is conducted in the classroom. Analysis of field trip 
study must be held as soon as possible after that is finished. The students make a trip 
evaluation which is appropriate with the purpose of teaching that was determined in the 
time of planning phase. The important things should get the specific attention and then the 
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students make some notes about the faults done in the trip. The students’ attitude must be 
controlled well by teacher. 
The teacher asks the students to make a descriptive text based on the object that they 
have observed in the field. The evaluation of the field trip result is to measure how far the 
students get the understanding about the object observed and the problem faced. It is also 
important to take the side result what is expected from the success of field trip. It might be 
the self-motivation of students to make the project as the product of field study which have 
arisen their interest. 
There are some advantages of field trip. According to Sagala (2011:18), field trip 
technique allows students to identify many kinds of facts nearly; to comprehend the new 
experiences with trying to join an event; to answer the problems and questions by seeing, 
listening, trying and proving something directly; to obtain information with doing interview 
or listening to a speech that had been given on the trip; and to learn something internally 
and comprehensively. 
METHOD 
This research used quasi experimental research design. The sample of the research 
was divided into two groups: experimental and control group. The pre-test was given to 
both groups. The experimental group was treated by the researcher by using field trip 
technique while the control group was treated conventionally or in regular way.  The 
presentation of this research is designed by Ary, Jacob, Sorenson, and Razavieh (2010:316) 
that can be seen in Table 1. 
 
Table 1 The Research Design 
Group                Pre-test                 Independent Variable                Post-test 
E                           Y1                                     X                                     Y2 
C                           Y1                                     -                                      Y2 
 
Where : E = experimental group 
   C = control group 
   Y1 = pre-test  
   X = treatment 
    - = no ttreatment 
   Y2 = post-test 
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Each research has population when conducting research. The population of this 
research is the tenth grade students of SMA Negeri 2 Bungku Tengah. In this research the 
researcher used purposive sampling technique as the sampling technique recommended by 
the English teacher. There are two variables namely independent variable, and dependent 
variable. The dependent variable is students’ writing ability, while the independent variable 
is using of field trip technique. The use of field trip technique is recognized as the 
independent variable because it can improve students’ writing skill. 
In collecting the data, the researcher used test item as the instrument of the research. 
The test was divided in two: pretest and posttest. The pretest was given before the treatment 
in order to test the students’ writing ability. In this test, the students were instructed by the 
researcher to improve their writing ability based on the material that given. After giving 
eight times treatment, the researcher gave posttest to the students in order to compare the 
result of each test before and after treatment. In order to assess the students’ work, the 
researcher used rating score system as shown in Table 2. 
Table 2 The Scoring System 
No    Writing  
Components 
Score                                  Explanation 
1 Content 0 
 
   1 
 
 
   2 
 
 
3 
- The answer bears almost no relation to the 
task set. Totally inadequate answer. 
- Answer of limited relevance to the task 
set. Possibly major gaps in treatment of 
topic and/or pointless repetition. 
- For the most part answers the tasks set, 
though there may be some gaps or 
redundant information 
- Relevant and adequate answer to the task 
set. 
2 Grammar 0 
1 
2 
3 
- Almost all grammatical patterns inaccurate 
- Frequent grammatical inaccuracies  
- Some grammatical inaccuracies 
- Almost no grammatical inaccuracies  
3 Mechanic 0 
 
1 
 
2 
 
3 
- Ignorance of convention of punctuation 
and almost all spelling inaccuracies  
- Low standard of accuracy in punctuation 
and spelling. 
- Some inaccuracies in punctuation and 
spelling. 
- Almost no Inaccuracies in punctuation and 
spelling. 
4 Organization 0 
1 
- No Apparent organization of content. 
- Very little organization of content. 
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2 
 
3 
 
Underlying structure not sufficiently 
controlled. 
- Some organizational skills in evidence, but 
not adequately controlled. 
- Overall shape and internal pattern clear. 
Organizational skill adequately controlled. 
5 Vocabulary 0 
 
1 
 
 
2 
 
 
 
3 
- Vocabulary inadequately even for the most 
basic parts of the intended communication.  
- Frequent inadequacies in vocabulary for 
the task. Perhaps frequent lexical 
inappropriacies and / or repetition. 
- Some inadequacies in vocabulary in 
vocabulary for the task. Perhaps some 
lexical inappropriacies and/or 
circumlocution. 
- Almost no inadequacies in vocabulary for 
the task. Only rare inapropriacies and/or 
circumlocution. 
Adapted from Weigle (2009)  
 According to the students’ problems in writing descriptive text, there are five 
components of scoring system.  
 The pretest was given to students before giving them treatment. In this part, the 
researcher asked the students to write a descriptive text titled “My School”. Each of student 
had to decribe everything related to the title in written format and tried as best as they could 
to make a good descriptive text. Then, the researcher assessed the students writing by 
applying the scoring system. The posttest was given after the treatment. During the 
treatment, the researcher applied field trip technique in the process of teaching and learning 
for eight meetings. The spent time during in the class was around 2 x 45 minutes for a 
meeting. Because field trip technique is an outdoor activity, there were separated schedules 
between class activities and field trip activities. In order to make the treatment successful, 
the researcher provided lesson plan.  
The researcher provided posttest to the students after conducting the treatment. She 
asked the students make a descriptive text titled “My House”. Then, the score of the 
students’ posttest was obtained. It was used to measure how far the students’ progress after 
the treatment and how field trip technique can improve their writing ability. 
FINDINGS 
The researcher analyzed the data taken from pretest and posttest. The researcher 
conducted the pretest before the treatment to the experimental class for eight meetings. She 
firstly gave the pretest to find out the students’ writing ability. She also gave the pretest to 
 
E-Journal of English Language Teaching Society| (ELTS) Vol.   No. Page 8 
 
the control group to compare their prior knowledge. She applied field trip technique in 
teaching and learning process of writing to the experimental class. After the treatment, she 
gave the posttest to the both classes. She also compared the result of posttest of both. The 
difference between the result of pretest and posttest aims to measure how effective story 
field trip can improve students’ writing ability. She computed the students’s scores of the 
test by using the scoring system.  
According to the students’ score in the pretest in experimental group, there were 
some students who got high, middle, and low score. The students’ high score was 66.67, the 
middle score was 40, and the low score was 13.33. After calculating the total score, the 
researcher computed the mean score pretest of the experimental group was 33.07. She 
assessed their writing by using the scoring rubric. The result of pretest in experimental class 
can be seen in Table 3. 
 
Table 3 The Students’ Result of Experimental Group in Pretest 
No 
Initials  
(N) 
The Students’ Scores Score 
(X) 
Standard 
Content Grammar Mechanic Organization Vocabulary 
1 AHS 2 1 2 0 2 7 46.67 
2 AR 1 1 1 1 1 5 33.33 
3 AMU 1 0 1 0 1 3 20 
4 AGZ 1 0 0 0 1 2 13.33 
5 AGW 2 2 2 2 2 10 66.67 
6 AW 2 2 1 2 2 9 60 
7 DMS 1 1 1 1 1 5 33.33 
8 FZH 1 0 0 1 1 3 20 
9 FYH 1 1 1 0 1 4 26.67 
10 FR 1 2 0 1 1 5 33.33 
11 HRT 1 1 1 1 1 5 33.33 
12 IKR 1 0 0 0 1 2 13.33 
13 IW 1 0 2 0 1 4 26.67 
14 IHF 1 1 0 1 1 4 26.67 
15 IS 2 2 1 1 1 7 46,67 
16 KRM 1 1 1 1 2 6 40 
17 MSD 1 1 0 0 1 3 20 
18 MRF 1 0 1 0 1 3 20 
19 MSD 3 2 1 1 2 9 60 
20 MSY 1 1 1 1 1 5 33.33 
21 NRH 3 1 1 1 1 7 46.67 
22 NRN 2 1 1 2 2 8 53.33 
23 RNT 1 0 0 0 1 2 13.33 
24 SGT 1 0 1 0 1 3 20 
25 STW 1 1 0 0 1 3 20 
Total Score 124 826.66 
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 After getting the students’ standard score of the posttest in experimental group, the 
researcher got the students’ high score which was 93.33, the middle score was 73.33, and 
the low score was 60. After computed the total score, she got the mean score which was 76.  
The table bellow shows that the result of the students’ standard score of the posttest in the 
experimental group is 1900. There is significant difference between the posttest mean score 
of experimental group (76) and the pretest mean score (33.07). It shows that the students’ 
ability after the application of field trip technique are improved. In order to prove that the 
experimental group gets better score, she compares the both experimental group result and 
control group result. The result of posttest in experimental class can be seen in Table 4. 
 
Table 4 The Students’ Result of Experimental Group in Posttest 
No 
Initials  
(N) 
The Students’ Scores Score 
(X) 
Standard 
Content Grammar Mechanic Organization Vocabulary 
1 AHS 2 2 3 3 3 13 86.67 
2 AR 3 1 2 2 3 11 73.33 
3 AMU 2 2 2 1 2 9 60 
4 AGZ 2 2 2 2 2 10 66.67 
5 AGW 3 3 3 2 3 14 93.33 
6 AW 3 2 2 3 3 13 86.67 
7 DMS 2 2 3 2 3 12 80 
8 FZH 2 2 2 2 3 11 73.33 
9 FYH 2 2 1 2 2 9 60 
10 FR 3 2 2 3 3 13 86.67 
11 HRT 2 2 3 2 2 11 73.33 
12 IKR 2 2 3 1 3 9 60 
13 IW 2 2 2 2 2 10 66.67 
14 IHF 2 2 2 3 2 11 73.33 
15 IS 3 2 1 3 3 12 80 
16 KRM 3 2 2 1 3 11 73.33 
17 MSD 3 2 2 2 3 12 80 
18 MRF 2 2 2 2 2 10 66.67 
19 MSD 3 2 2 3 3 13 86.67 
20 MSY 2 1 3 3 2 11 73.33 
21 NRH 2 2 3 3 2 12 80 
22 NRN 2 2 3 3 3 13 86.67 
23 RNT 2 2 2 2 2 10 66.67 
24 SGT 2 3 2 2 3 12 80 
25 STW 3 2 3 2 3 13 86.67 
Total Score 285 1900 
 
Based on the result of the pretest in control group, the researcher computed the 
students’ score and gets the high score is 60, the middle score is 33.33, and the low score is 
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6.67. The computation bellow shows that the result of the students’ standard score of the 
control group is 606.66. Meanwhile, she got the mean score of pretest in control class which 
was 33.87. The result of pretest in control class can be seen in Table 5. 
 
Table 5 The Students’ Result of Control Group in Pretest 
No 
Initials  
(N) 
The Students’ Scores Score 
(X) 
Standard 
Content Grammar Mechanic Organization Vocabulary 
1 AHF 1 1 1 1 1 5 33.33 
2 AUA 1 0 0 0 0 1 6.67 
3 ASD 1 0 0 1 0 2 13.33 
4 ASG 2 2 1 1 2 8 53.33 
5 CKA 1 1 0 0 1 3 20 
6 DPP 1 1 0 1 0 3 20 
7 DSP 2 1 1 1 2 7 46.67 
8 DFT 0 1 0 1 1 3 20 
9 ESP 1 1 1 1 1 5 33.33 
10 FTA 1 2 1 1 1 6 40 
11 HW 2 2 2 2 1 9 60 
12 HR 1 0 1 1 1 4 26.67 
13 IM 3 2 1 1 2 9 60 
14 JDT 2 2 1 1 1 7 46.67 
15 MTJ 1 0 0 1 0 2 13.33 
16 MGA 1 0 1 2 1 5 33.33 
17 MS 1 1 0 0 1 3 20 
18 MHZ 1 1 0 1 1 4 26.67 
19 MHA 1 0 0 1 1 3 20 
20 MHH 0 1 0 1 1 3 20 
21 MHR 1 1 1 2 1 6 40 
22 MHD 2 2 1 2 1 8 53.33 
23 NFM 1 1 2 2 2 8 53.33 
24 NS 1 2 1 1 1 6 40 
25 NLO 2 1 1 2 1 7 46.67 
Total Score 127 846.66 
 
After getting the students’ standard score of the posttest in control group, the 
researcher got the students high score which was 93.33, the middle score was 53.33, and the 
low score was 20. The students’ standard score of the posttest in the control group was 
1166.66. The mean score of the posttest in the control class was 46.67. The result of posttest 
in experimental class can be seen in Table 6. 
 
 
 
 
 
E-Journal of English Language Teaching Society| (ELTS) Vol.   No. Page 11 
 
Table 6  The Students’ Result of Control Group in Posttest 
No 
Initials 
(N) 
The Students’ Scores 
Score Standard 
Content Organization Grammar Vocabulary Mechanic 
1 AHF 2 2 3 1 2 10 66.67 
2 AUA 1 0 1 1 1 4 26.67 
3 ASD 2 1 1 1 1 5 33.33 
4 ASG 2 2 1 1 2 8 53.33 
5 CKA 1 0 0 2 1 4 26.67 
6 DPP 1 2 2 1 1 7 46.67 
7 DSP 2 1 1 1 2 7 46.67 
8 DFT 1 1 0 1 1 4 26.67 
9 ESP 1 1 1 1 2 6 40 
10 FTA 1 2 2 2 3 10 66.67 
11 HW 2 2 2 2 1 9 60 
12 HR 1 1 1 1 1 5 33.33 
13 IM 3 3 2 3 3 14 93.33 
14 JDT 2 1 1 2 2 8 53.33 
15 MTJ 1 1 0 1 0 3 20 
16 MGA 2 2 1 2 1 8 53.33 
17 MS 2 1 1 1 1 5 33.33 
18 MHZ 1 1 1 1 2 6 40 
19 MHA 1 1 0 1 1 4 26.67 
20 MHH 1 0 0 1 1 3 20 
21 MHR 2 1 2 2 2 9 60 
22 MHD 2 2 1 2 2 9 60 
23 NFM 2 3 2 2 2 11 73.33 
24 NS 1 1 1 2 3 8 53.33 
25 NLO 2 2 1 2 1 8 53.33 
Total Score 175 1166.66 
 
It can be seen that the scores of both classes show the difference. The mean score of 
the posttest in the experimental class is 76 while the mean score of the posttest in the 
control class is 46.67. By seeing the result of the posttest of both classes, the treatment that 
applied in the experimental class was effective. After conducting the treatments, the 
researcher administered posttest to measure field trip technique whether it improves 
student’s speaking skill or not. The researcher used the similar type of test as in the pretest 
in order to find out whether there was any impact after the researcher applied the treatment 
or not.  
Based on the result of posttest the highest score is 93.33 and the lowest score is 60. 
After getting the mean score of pretest and posttest, the researcher continued to count the 
mean deviation and square deviation. The researcher got the deviation of the pretest and 
posttest in group and then made statically analysis using t-test as stated previously. The step 
should be done to find the mean deviation of each class. The mean deviation of the 
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experimental group is 42.92 while the control group is 12.8. The researcher then calculated 
the mean square deviation score of experimental and control groups are 2884.67 and 
3366.88. 
After presenting the raw scores of students into the table and calculated the mean 
score of pretest and posttest, the researcher then calculated the deviation score. The 
researcher got the deviation of the pretest and posttest in group and then made statically 
analysis by using the t-test. The step should be done to find out the mean deviation of each 
group. The researcher then calculated the t-counted by using the formula. That is 9.331. By 
applying 0.05 level significant with the degree of freedom and the degree of freedom (df) is 
48 (df=25 + 25 – 2 = 48) the researcher found that t-counted (9.331) is higher than t-table 
(2.011). It means that the researcher hypothesis is accepted. In the other word, the use of 
field trip technique can improve students’ ability in writing descriptive text. 
 
DISCUSSION 
 In this discussion stage, the researcher explains about teaching descriptive text, the 
implementation field trip technique, and the result of students writing. Firstly, in teaching 
descriptive text, the researcher used field trip technique to the experimental class for eight 
meetings. Before applying the treatment, the researcher found out the students’ pre ability in 
writing descriptive text. The students’ mean score of experimental class in pretest is 33.07 
and in the control group is 33.87. It indicates that the students at have low ability in writing 
descriptive text. That is why the researcher chose field trip technique to improve their 
writing ability. 
 Secondly, on the next meeting, the reseacher explained to the students about the 
field trip technique.  Field trip is a technique to provide the students with opportunities to 
have direct experience out-of-school life.The students could see and observe the real 
objects. That is why there were two activities during the aplication of this technique to the 
experimental group. They were outdoor and indoor activity. Outdoor was an activity outside 
the school. According to Hastuti (1976:38), field trip is intended to recognize more about 
the public, reality, and matters outside of school or house. Substantively, learning is not 
confined to the school’s wall, but it can be done outdoor. It can offer life interlude for the 
students who usually feel boredom. 
 The researcher applied field trip technique by taking the students to the several 
places. At the first outdoor activity, the place that we were visited was KTM Bahomohoni. 
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On the spot, the researcher divided the students into several groups. Because there were 25 
students in total, so there were 5 groups with 5 students in each group. After that, the 
researcher gave some observation sheets to the students. In groups, the students were 
observing and filling the observatios sheets according to anything they had seen and 
experienced at that place. This observation sheet guided the students in gathering 
information. 
 Unfortunately, there were some students who found it difficult to gather the 
information. So, the researcher needed to help them filling the observation sheets. 
According to Brown (2001:167), the teacher play some roles in teaching learning process, 
i.e. the teacher as facilitator, participant, controller, director, manager and resource. In this 
case, the researcher as a supporter who facilitated the students in learning process such as 
help and guide them to overcome difficulties to reach the learning purpose. 
 Meanwhile, indoor is the class activities. After gathering some information, the 
researcher asked the students to make those observation results into descriptive texts. For 
the first time, some of students found several difficulties in making the paragraph. They did 
not know where to start. In order to make it easier for the students, the researcher asked 
them to make a draft first. In making the draft, they were still working in groups, so that 
they could help each other.  After making the draft, students needed to develop it into a 
descriptive text. But this time, they had to work individually. After several meetings, the 
students became more familiar with the observation. They did not longer need to use the 
observation guideline because they had known what they needed to observe and what kind 
of information they had to get. During the class activity, the students were also getting used 
to make the descriptive text. Although there were some mistakes, they were getting better in 
arranging paragraph.  
 Lastly, the researcher explains about the students’ result after getting the treatment. 
After conducting the treatment, the researcher gave posttest to both experimental and 
control groups in order to find out whether the students’ ability is improved or not. Based 
on the result of the posttest, there is an improvement of students’ writing result. The result 
showed that the students’ posttest got better score than pretest. It can be seen from the mean 
score of experimental group which is 76. The mean score of control group is 46.67.  
Furthermore, the total score of the students in experimental group is higher than the total 
score in control group. It was influenced by using field trip technique that was conducted in 
experimental group. Based on the result, many students can write a simple descriptive text 
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and describe places related to the place they visited. It indicates that the use of field trip 
technique improved the students’ ability in writing descriptive text. In addition, the result 
above means that there is a significant improvement after giving the treatment and the 
hypothesis of this research is accepted. 
 
CONCLUSION  
After collecting and analyzing the data, the researcher concludes that field trip 
technique was effective in improving the students’ ability in writing descriptive text of the 
tenth grade at SMA Negeri 2 Bungku Tengah. It was proved by looking at the result of 
tcounted (9.331) was higher than ttable (2.011). It means that the field trip technique can 
improve students’ ability in writing descriptive text. 
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